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BACKGROUND

Autistic Young Adults (AYAs)

e The transition into young adulthood is a crucial, but
challenging period for autistic individuals

e Autistic adults have lower community participation rates

than non-autistic adults! 2

Gaps in Literature

e Little is known about the full range of community
participation in AYAs? and the contributing factors such
as executive functioning

e A few studies have explored the relationship between
executive functioning and community participation in
autistic youth, but not in adulthood?3

OBIJECTIVES

1. Describe community participation in AYAs
2. Examine the association between executive function and

community participation in AYAs

METHODS

e Autistic young adults without intellectual disabilities (ID)
(ages 18-29; N=35)

e Recruited from a prior study and an autism agency website

e Screened with the Social Communication Questionnaire* or
the Social Responsiveness Scale-2 Adult Self-Report>.

Table 1. Demographics

Baseline Characteristics Mean (SD) or n (%)
Age, years 22.49 (2.77)
Race* Asian 4 (11.8%)
White 25 (73.5%)
2+ Races 5(14.7%)
Female 17 (48.6%)

Co-Occurring Anxiety Disorder 9 (25.7%)
Conditions

ADD/ADHD 11 (31.4%)
Bipolar 3 (25.7%)
Depression 6(17.1%)

*one participant did not respond

Temple University Behavior Rating
Community Inventory of
Participation (TUCP)®  Executive Function
e Measures importance and (BRlEF'A)7

participation of
community activities in
the past month

e Self-reported
guestionnaire

e 28 items across
productivity, social, and
recreation

Participation

e Participants engaged in
the activity once in the
past month

Importance

e Activity rated as

Important or not
Breadth

e Measures executive
functioning skills in the
everyday environment

e Self-reported or
informant-reported
guestionnaire

e /5 items, 9 sub-scales

Global Executive

Composite (GEC)

e All subscales of BRIEF

Behavioral Regulation

Index (BRI)
e [nhibit, shift, emotional
control, self-monitor

Metacognition Index

e The extent to which (M) - ,
individuals participated in ® Initiate, working
memory,

iImportant activities

Sufficiency

e The extent to which
individuals felt satisfied
with their participation in
iImportant activities

plan/organize, task
monitor, organization
of materials

RESULTS (Objective 1)

Figure 1. Top 5 Participated Activities

Restaurant/Coffee Shop 69%
Shopping 69%
Online Community 57%
Work for Pay 57%
Online Games 54%
0% 20% 40% 60% 80%

e About 70% of adults participated in going to a restaurant and shopping
in the past month

e The five least participated activities were going to the theater (11%),
engaging in organized sports (9%), watching sports events (9%), zoo
(9%), and civic duties (3%)

Figure 2. Top 5 Important Activities

Work 91%
School 83%
Shopping 77%
Socialize/Hangout 69%
Restaurant/Coffee Shop 69%
0% 20% 40% 60% 80% 100%

e Going to work and school were activities commonly considered
important by AYAs.

e The five activities least considered important are beauty spa/salon
(34%), community activity (26)%, movie theater (26%), place of worship
(23%), and watching a sports event (20%)

Figure 3. Breadth

Online Community 100%
Shopping 82%
Visit Friends 81%
Restaurant/Coffee Shop 79%
Online Gaming 79%
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e Many AYAs considered the five activities above to be ones they

participated in and were important

e The five activities with the least breadth of participation are leisure/life-

skills classes (24%), theater (21%), organized sports (20%), zoo (18%), and
civic duties (8%)

Figure 4. Sufficiency

Online Community 94%
Online Gaming 79%
Shopping 78%
Public Transportation 75%
Restaurant/Coffee Shop 71%
0% 20% 40% 60% 80% 100%

e Many AYAs considered these activities important and felt that they
participated enough

e The five activities individuals felt that they did not sufficiently
participate in are library (29%), watching sports events (29%),
engaging in organized sports (27%), gym (26%), and leisure/life-skills
classes (14%)

RESULTS (Objective 2)

Table 2. Pearson’s Correlation Analysis Between BRIEF-A and TUCP

Participation |Importance| Breadth | Sufficiency

Behavioral Regulation -0.299 -0.035 -.337* -0.278
Index (BRI)

Metacognition Index -0.304 -0.081 -0.323 -0.313
(M1)

Global Executive -0.33 -0.07 -.356%
Composite (GEC)

*correlation is significant at the 0.05 level (2-tailed)

e Table 2 shows the significant negative correlations between TUCP
breadth ratio and BRI (r =-0.337) and GEC (r = -0.356) grouping
scales of BRIEF
AYAs who reported lower breadth in TUCP showed higher executive
function challenges
AYAs with executive function difficulties participated less in their
Important activities

CONCLUSIONS

Results showed discrepancies between the perceived importance
and participation in specific activities (e.g., work, school,
leisure/sport activities): many AYAs did not participate in activities
they considered important and/or did not participate “enough” in
activities considered important

Negative correlation between participation breadth and BRI was
consistent with the previous findings in school-aged autistic
individuals3

Findings emphasize support needs for AYA’s community
participation and suggest the importance of executive functioning
in their participation

ACKNOWLEDGEMENTS

My deepest gratitude to Dr. Orsmond and Yeook Kim for the
unrelenting support, endless patience, and the invaluable guidance,
knowledge, and resources that made this project possible. | would
also like to thank the Boston University RISE program director, Dr.
Ursula Imbernon and my parents - who continually sacrifice without
hesitation and encourage me to pursue my aspirations.

This project was supported by the National Center for Advancing
Translational Sciences, National Institutes of Health, through BU-CTSI
Grant Number 1UL1TR001430. Its contents are solely the
responsibility of the authors and do not necessarily represent the
official views of the NIH.

This research was also supported by the Institute of Education
Sciences, U.S. Department of Education, through Grant R34A160113
to Boston University. The opinions expressed are those of the authors
and do not represent views of the Institute or the U.S. Department of
Education.

KEY REFERENCES

1 Orsmond, G. I., Shattuck, P. T., Cooper, B. P., Sterzing, P. R., &
Anderson, K. A. Social participation among young adults with an autism
spectrum disorder. In Journal of autism and developmental disorders
[Online], April 25, 2013, Springer Link. https://doi.org/10.1007/s10803-
013-1833-8 (accessed July 14, 2023)

2Song, W., Shea, L., Nonnemacher, S. L., Brusilovskiy, E., Townley, G., &
Salzer, M. S. Community Participation Comparison Between Adults on
the Autism Spectrum and Adults in the General Population. In Journal of
Autism & Developmental Disorders [Online], May 9, 2021, Springer Link.
https://doi.org/10.1007/s10803-021-05059-9 (accessed July 14, 2023)
3Tschida, J. E., & Yerys, B. E. Real-world executive functioning for autistic
children in school and home settings. In Autism [Online], August 31,
2021, Sage Journals. https://doi.org/10.1177/1362361321 1041189
(accessed July 14, 2023)

4 Rutter, M., Bailey, A., Lord, C. The Social Communication Questionnaire
(SCQ) [Manual]. Western Psychological Services: Los Angeles, CA, 2003

> Constantino, J.N., & Gruber, C.P. Social Responsiveness Scale, Second
Edition (SRS-2) [Manual]. Western Psychological Services: Torrance, CA,
2012

®Salzer, M.S.; Song, W. Temple University Community Participation
Measure (TUCP) (Version 2.3) [Measurement instrument], 2020

’Roth, R. M., Isquith, P. K., & Gioia, G. A. Behavior Rating Inventory of
Executive Function-Adult Version (BRIEF-A) [Measurement instrument],
2005



https://doi.org/10.1007/s10803-021-05059-9

	Slide Number 1

